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Summary

This document was compiled by the secretariat basesklected good practices provided
by the Member States and other stakeholders fozdhection of good practices under the
UNECE Strategy for Education for Sustainable Depelent. It is prepared pursuant to the
request of the UNECE Steering Committee on Educdbtio Sustainable Development
(ECE/CEP/AC.13/2009/2, para. 30) and aims to faditmussions on the effective use of
education for sustainable development in addressistpinable consumption, productio
and transportation. An analysis of these good prestis available in document
ECE/AC.25/2009/4.

-

! This document was submitted on the above datéadtre timing required for consultations on theoimhation
provided in the good practices
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. RATIONAL USE AND CONSERVATION OF WATER RESOURCES
IN THE SPHERE OF SECONDARY EDUCATION (ARMENIA)

A. Main objectives

1. The project aims to provide learners with knowledfssues related to use and
conservation of water resources, to form theiritdsl, skills and values, and to promote
continuity.

B. Methods/approaches

2. Specialists and technical and pedagogical matesaised as resources. Specialists in
education and nature protection, scientific worladrhe State Museum of Nature of Armenia,
science education experts, experts in educatioptads, teachers and learners participated.
Exhibits by the specialists of the Museum were atsed. These were used for the manual and in
the trainings.

3. As part of the informal education, a course fodstuts, using active teaching methods, was
developed in the project. Social education techescguch as cooperation, consultation and
communication enhanced critical thinking and the denatic nature of the process. Participants
took away syllabi, questionnaires, sample lessonspland possible measures and
recommendations to use in their educational irtgtits. Proposals by teachers were further
developed and incorporated into the teaching manual

C. Evaluation

4. The Ministry of Education, the United Nations Edumaal, Scientific and Cultural
Organization (UNESCO) and the project participaated the project highly.

D. Results

5.  Among the main results were the education on ratiose and conservation of water
resources in Armenia and capacity-building throughing courses, the course website, and
other methods that contributed to changing behavior
6. The project also resulted in two publications (Waf/Education for Sustainable
Development and the Manual on The Basic IssuesatibRal Use and Conservation of Water
Resources of the Republic of Armenia) and the ptayebsite.

E. Strengths

7. Final evaluation showed that participants appredigiie professionalism of lecturers, the
diversity of teaching methods and the selectioconfrse themes.
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F. Weaknesses and risks
8. The length of the training was not sufficient ahd sessions were not continuous.

G. Problems encountered
9. While a good number of candidates participatedenetyone completed the training, as the
project did not cover the expenses of particip&ot® other regions. Also, too many themes
were included and there was not enough time tordineen all.

H. Advantages
10. Specialized teaching course; different social gsopgrticipating in the teaching;
introduction of new methods as part of the Educatios Sustainable Development (ESD)
programme.
l. Partners/stakeholders involved

11. The Ministry of Education and Science, Educatiop&é&ment of the Yerevan City Council,
the Educational National Institute and educationstitutions ( 60 secondary schools, 7 colleges,
4 universities).

J. Learners

12. Teachers, learners, students and research worktre 8tate Museum of Nature. A total
of 160 people participated.

K. Timing and funding
13. The project was implemented over five months in 200f the budget of US$ 15,000. The
project was sponsored by the United Nations Edocalj Scientific and Cultural Organization
(UNESCO) and the State Museum of Nature of Armerni&ided conference facilities.

L. Contact information
14. Ms. Gayane Surenovna Poghosyan, State Committegerfc® of the Ministry of

Education and Sciente

[I. ECOLOGIZATION OF SCHOOLS — EDUCATION FOR SUSTAINABLE
DEVELOPMENT (AUSTRIA)

2 e-mail: gayane_surenovna@yahoo.com
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A. Main objectives

15. OKOLOG? is the first and main Austrian programme for schatlthe interface of
environmental education (EE) and school developniieistbased on the Environment and
School Initiative (ENSI) approatiio EE and ESD and takes into account the challemges
opportunities of school autonomy and school prognandevelopment.

16. Schools define the ecological, technical and sawatitions of their environment, and
accordingly the objectives, targets and/or conaetwities and quality criteria to be
implemented and evaluated.

17. Students as others at school are encouraged toipaie and work together with authorities,
businesses and other interested parties.

B. Methods/approaches

18. Schools apply for membership in the OKOLOG schatwork. The application must be
signed by the school team coordinator and the bé#ute school, based on an internal decision.
Network schools agree to submit a yearly reporedog at least one activity based on a
standardized framework and documenting both pramedsesults. The following 10 steps are
recommended to interested schools:

(a) Reaching an agreement between all partners ;

(b) Establishing a school team and selecting a coamina

(c) Assessing baseline sustainability performanceerstihool;

(d) Defining priorities;

(e) Formulating goals and objectives;

(H Developing an action plan and defining projects;

(g) Implementing the plan and documenting the stegevélopment;

(h) Monitoring achievements and reflecting on procegsgéemented;

() Celebrating successes and strengthening team spirit;

() Organizing the transfer of results and experienuesevery day routines.

19. These steps are at the core of innovation requsahgol consensus. Building and
maintaining a school team should be a step toward&ldle management structure in schools in
order to sustain developments, and further stepsldtacilitate development of a school
programme. Schools are encouraged to become actikiard topics” (e.g. energy consumption),
as well as in “soft topics” (school climate).

% www.oekolog.at
* www.ensi.org
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20. The yearly reports of OKOLOG network schools shomhale range of activities, from
single EE projects to whole school initiatives,luging school programme formulation and
efforts towards the National Environmental Award.

21. Schools define the actual ecological, technicalsowal conditions of their environment
(first analysis) and then define objectives, targetd/or concrete measures for changes. These
concern areas such as conservation of resourcegyemeter), reduction of emissions (waste,
traffic), spatial arrangements (from the classrdorthe campus); learning culture
(communication culture, organizational structurealth promotion and outreach (e.g. to the
community).

22. These activities should include as many pupils asilpesas well as authorities, business
and other interested stakeholders. Schools thusgebd example to the public and the local
administration.

C. Evaluation

23. An extensive set of evaluation criteria were devaidjpe the pilot phase. Data sources
included two interim reports and the final reporsjtg to all schools and interviews with
teachers, principals, school coordinators, studamtisnon-teaching personnel. Out of 6,100
questionnaires, sent to all Austrian schools, 2,300 vetvened and analysed. A survey of 370
Upper Austrian secondary schools (138 returns)caiseé studies of five schools were done. A
survey of 300 schools in Salzburg focused on pdsib for future school development. A
series of in-depth interviews with different parsmef the OKOLOG network were conducted. A
gender approach in information media was developesirvey was also made of 246 Eco-
Schools (135 returns), focusing on motivation, apphes, fostering and hindering factors, and
recommendations developed based on school cocodshakperience.

D. Results

24. The network had 300 schools (with some 70,000 stsjfemany others were reached
through the website, teacher in-service trainingisars and newsletters.

E. Strengths

25. The schools involved are highly committed, somehefit participating for more the five
years. Twenty per cent of the ECO-schools receilredNational Environmental Performance
Award for Schools and Educational Institutians

F. Weaknesses and risks

26. One of the issues was involving many new school$ewhaintaining the quality of the
network. Reported weaknesses at school level werkagk of time, funding, local support,
advice, and know-how about the project, network rgangent and team-building. Schools had
to sign a kind of contract to join the network.

® www.umweltzeichen.at/schulen
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G. Problems encountered
27. Policy changes with respect to school programmeldpreent
H. Unresolved issues

28. Future issues to address include:

(@) Ensuring continuity, including for funding;

(b) Developing local advisory support;

(c) Optimizing networking (communication, support, ination, involvement);

(d) Identifying structural links to quality assessmantl educational standards

development.

l. Advantages

29. OKOLOG is part of the international movement of E€hools and/or ESD-schools, with
whole school development as the basis to implermedtdevelop ESD.

J. Partners/stakeholders involved

30. Provincial school administration, provincial goverents (environment departments),
regional non-governmental organizations (NGOs)Heain-service training institutions.

K. Learners

31. Target groups are schools, the whole school comm(teiachers, students, head teachers,
non-teaching personnel).

L. Timing and funding:
32. The pilot phase started in 1996; the network obsthwas established in 2001.

33. Ministry of Education, Science and Culture andfbeum Umweltbildun§annually
provides €100,000 to support coordination of regicog@iport teams, including two annual
meetings for exchange purposes, website maintenarganization of events, publication of a
monthly electronic newsletter and a quarterly OK@._@ewspaper, the handbook of teaching
methods, an information and checklist file, a schdon extracurricular certification of student
achievement, an annual summer academy and regmsaivice training workshops (two per
year and province).

34. A standard framework is provided for reporting, arrding workshops are offered to assist
teachers in writing reports.

® www.umweltbildung.at
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35. Regional level support is provided by OKOLOG regibi@ams, which organize in-service
education and training as well as promote the exgph@f experience between schools. Team
members are nominated by regional school boardmmal teacher in-service training institutes
and the ENSI teacher teAnSome regional teams cooperate with provincialrenment
departments and NGOs, and get some financial supp®&COLOG network schools.

36. Since 2003, the Environment and Health Educatiordfhas tripledproject funding to
ECO-schools.

M. Contact information

37. Dé.3 Gunther Franz Pfaffenwimmer, Austrian Federatitry of Education, Arts and
Culture.

[ll. ENVIRONMENTAL COACH (CANADA)
A. Description

38. The environmental coach is a science teacher wgikigollaboration with school
administrators and teaching staff to develop enviremtal initiatives that involve many students
and courses within the school and outreach to @tiewsols. This initially involved teaching half-
time (five months) and later, with the principaligoport, a full-time position with one extra prep
period to carry out the programme’s mandates.

39. In the past two years, the school was allocateddoants of CAD 10,000 each for
environmental projects. One involved installatidmmtion sensors in washrooms and replacing
water-cooled compressors with air-cooled ones, lemathe conservation of 374%wof water per
month. In another, Science 10 students built smajas generators and toured coal-bed
methane and natural gas plants to learn about fagés and alternative energy technology. The
goal of a third project is to retrofit a school ggedor installation of a large biogas generator,
solar modules and a wind turbine (creating an rédtire energy teaching learning site as well as
storage of hardwood for the carpentry classes).foimth project is about students designing
and building the biogas generator to heat the gadgeschool is also working with Clean
Calgary in a pilot compost programme and is culyaghe only high school composting.

B. Main objectives

40. These include:
(@) Bringing EE to all courses taught at the school;
(b) Increasing student involvement in environmentalessu
(c) Building an environmental resource library;

" ensi.bmukk.gv.at
8 e-mail: guenther.pfaffenwimmer@bmukk.gv.at
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(d) Outreach to feeder school, other schools in cityyipce and globally.

C. Methods/approaches

41. The coach works closely with the teaching staffdordinate integration of environmental
issues into courses. Such integration is developatégoach because no ready-made lesson
plans or classroom materials are available atitjte $thool level. This involves numerous
professional development courses, networking wittustry, business and the Calgary Board of
Education Eco-Team. Numerous grant proposals haete Wdtten to raise funds for projects.

42. The main objective is to involve as many studestpassible, including through numerous
out-of-school hours. Students also attended sewerdérences on the environment and toured
alternative and traditional energy facilities ie §brovince. The Coach arranges the tours, fills
out the paperwork and provides the opportunitiest@sses. Enmax funds materials for the
resource library, available to staff and studefke school is also the only one providing an
Environmental Studies 25/35 course.

D. Evaluation

43. The Calgary Board of Education (CBE) is pilotingevaluation process (ECOSITE) for
environmental initiatives. The school is the onigrhschool involved and is aiming to be in the
Leading Green category. As the programme is stilhe pilot stage, full evaluation is not
available.

E. Results

44. Lord Beaverbrook High Scho@LBHS) is an environmental leader within the Cajgar
Board of Education. It conserved 374 af water per month last year and is implementing
further water conservation initiatives. It is thdyhigh school in Alberta offering
Environmental Studies 25/35, the only one in Calgavolved in composting and the only one
involved with ECOSITE. The students are buildingrge biogas generator. The school also
mentors an elementary school on electricity coregerm.

F. Strengths

45. Project strengths include the above results (see gd) as well as interdisciplinary
approach; student-led initiatives; student awatdieealocal, provisional and national levels,
participation in System Environmental StrategionBlag, presentations at provincial and
national conferences; positive community feedbawkr@quests for templates; and resources
and implementation within school and other schools.

G. Weaknesses and risks

46. Lack of time to implement current initiatives ate tfact that positive publicity creates
even more requests and initiatives.
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H. Problems encountered

47. Lack of funding from CBE and the negative impacbodmer schools not fortunate enough
to have an environmental coach are among the prsble

l. Unresolved issues

48. There is a need for increased eco-coach time teemmmt the programme.
J. Conditions for successful replication
49. There is a need for more environmental coache®8ia.C
K. Advantages
50. Allows environmental perspective to be broughti® $chool by freeing up an educator to
focus on integrating environmental issues into @ldburses. Teachers become more receptive
to adding environmental aspects to their classé®if do not have to put any more of their
already scarce time into it. More students and adish get involved.
L. Partners/stakeholders involved
51. Schools, community organizations and private sdwoe been involved.
M. Learners
52. School staff and students, parents and feeder Echoo
N. Timing and funding

53. The programme began in February 2007 and is ongbarks to support by the principal.
After five months’ funding by Enmax, the school genesly found ways to provide for a daily
preparation period for the coach to continue worksTaists the school approximately CAD
15,000 per year. To date, the school has not beert@bbtain other funding. The number of
environmental requests has increased tremendaurslyit is hoped that funding can ensure a
half-time position for the Environmental Coach. poojects that have been developed the
school has received grants from BP A+ for Enerdpefa Government YES grant, CAD Jack
Leslie Youth Environmental Grant and Petro Canadal snoney for water projects. In addition,
the students fund-raise for their own projects

0. Contact information

54. Maureen Pettigrew, Environmental Coathrd Beaverbrook High Schobl

® e-mail: mjpettigrew@cbe.ab.ca
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IV. MEL JOHNSON SCHOOL GARDENING PROJECT (CANADA)
A. Description

55. Mel Johnson School in Wabowden, Manitoba, is lltgrgrowing a healthier community
through an ever-expanding school gardening praj@gporting students in placing gardens at
their homes. Students gain valuable skills in soatde food production, healthy eating and food
preparation, as well as a sense of pride from #heerience of accomplishment and success.

56. Following the example set by their children, maaygmts in this northern and mainly
Aboriginal community have shown an interest in &gldpardening and more varieties of fresh
vegetables in their families’ diets. This relatesite issue of food security and healthy nutrition,
of particular concern in remote Northern Commusitie

57. A documentary DVD on the project is being produced.
B. Main objectives

(@) Sustainable greenhouse technology for a northematg;
(b) Experiential outdoor education for Aboriginal statkeand parents;
(c) Sustainable local agriculture;

(d) Sustainable local community development, encouragica practice and inspiring
other northern Aboriginal communities;

(e) Eco-system conservation through sustainable atuieyl
() Eco-tourism through the distribution of the DVD;

(g) Food security and sovereignty;

(h) Disease prevention through healthy foods.

C. Evaluation

58. The increase in the number of gardens and garddearsnstrated the projects’ value. Skill
in preparing vegetables is increasing. Greaterasteon the part of other northern communities
in growing their own gardens can be attributechtinitiative. It is expected that the DVD will
further increase awareness and interest, and hélpiltb capacity in other communities. This
will be evaluated at the time of distribution.

D. Strengths

59. This project is a sustainable and innovative pastmp with tremendous health benefits for
the community.
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E. Weaknesses, risks and problems encountered

60. Although the community is engaged and enthusiastie,person is the driving force behind
the project. It could become too big to manage ifdimand for gardens outstrips of project
capacity (i.e. individual assistance for each garderoblems include the heavy workload for
one teacher and programme expansion requiring additsupport for planting.

F. Unresolved issues

61. Itis unclear whether this project has systemic {tergn support, including long-term
funding and/or a mechanism for self-funding.

G. Conditions for successful replication

62. Shared leadership and proficiency with planting bhavesting the gardens is being
developed among the students, parents and commueitybers, which could then assist with
replication in another community. This approachuscessful in small communities where
personal relationships with the families are pdssiBequires a champion at the school level and
also financial support, at least during initialges.

H. Advantages

63. The project goal was to show students how to suatdy plant and harvest vegetables that
they had never eaten before. The inclusion of hgdtiods in the diet was important for this
northern community, and the project generated trelmes interest and support. More gardens
are being created and gardening practices are inmgr.cOther northern communities are now
following suit and creating gardens.

l. Partners/stakeholders involved

64. Mel Johnson School; Frontier School Division; BagliRegional Round Table (BRRT);
Manitoba Sustainable Development Innovation Fundpibdba Health and Healthy Living;
Manitoba School Nutrition Support Team Aborigindfrthern Affairs through The Northern
Healthy Food Initiative; Manitoba Education, Citiship & Youth; Buffalo Gals Pictures;
Dieticians of Canada; Manitoba Hydro.

J. Learners
65. The students at Mel Johnson School, their paremigeachers and the local community.
K. Timing and funding
66. The project began in 2006, with gardens at 14 stua@mes grown without synthetic
fertilizers or pesticides. Students were guidetkimding and harvesting the gardens, and parents
introduced their children to new foods with hareglstegetables. Students brought their

vegetables to school to show and shared their exper at the Food Forum in Thompson. They
were interviewed by the local paper and the AbaafPeoples Television Network.
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67. In 2007, the number of gardens grew to 25 as markests asked to participate. Seeds
were started in the classroom to accommodate thegaedens. In fall 2007, an abandoned
greenhouse near the school was refurbished withdheof the community and the Bayline
Regional Round Table.

68. In 2008, flowers were grown to sell, providing ferd cover project costs. The school’s
business class was responsible for advertisinggrmat and fertilizing, and helped with sales.
The leadership class also contributed. The falldstrwas a feast of soups and baking using the
vegetables.

69. In 2009, the number of gardens had grown to 45 thighhelp of seven elders, engaging 45
students and their families. The aim is to expan@Dtgardens by the end of 2009. There are
approximately 100 students in the school, with €lws600 people in the community. Parents
now want to grow own gardens, as well as help tti@ldren with theirs. At the request of the
Manitoba Food Charter, the project was present&t@ting Local Food Security conference.

70. BRRT Manitoba Métis Federation and the sale of @mwgrown by the children fund
greenhouse upgrades, seeds and fertilizer.

71. The 45-minute DVD will be made publicly availabte2010 through various government
agencies and community libraries across Canadédeywhd. A 22-minute documentary will be
promoted to broadcasters and at film festivals.ebsite will be created. DVD production was
funded by SDIF ($25,000), Manitoba Health and Hsaltiving ($10,000), Frontier School
Division ($5,000) and Aboriginal and Northern Af&i($24,900), and had significant in-kind
support from project stakeholders.

L. Contact information

72. Don McCaskill, Frontier School Divisidfy Mel Johnson School, Wabowden, Manittba

V. ONE-TON CARBON DIOXIDE CHALLENGE (CROATIA)
A. Main objectives

73. This booklet was designed as a citizens’ guide adbaombat climate change. It contains
specific but simple instructions about why and liowse less energy and to recycle, and how to
protect environment and save money at the same Tiheze is a section for children and tips on
what they can do.

B. Methods/approaches
74. For World Environment Day, booklets were insertedaily newspapers and additional
copies were distributed at information points in ggvating cities and counties. The booklets
are now available from the websites of, inter dha, United Nations Development Programme

1% e-mail: dmccas@frontiersd.mb.ca
1 e-mail: meljohnson@frontiersd.mb.ca
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(UNDP), the Energy Efficiency and Environmental teobion Fund, the Ministry of
Environmental Protection, Physical Planning andsbmiction, and the Ministry of Economy,
Labour and Entrepreneurship.

C. Evaluation

75. The initiative is a part of the EE promotion cangpai“Energy in Our Home: Live Better,
Pay Less”, which aims to raise citizens’ awareradssit energy efficiency, actively improve it,
and reduce greenhouse gas (GHG) emissions. Theaggmip complemented by advertising,
public lectures, seminars and other events, andiisemination of information-educational
posters and brochures.

D. Results
76. According to information received from the projsgqiartner companies (the EE Pool

voluntary coalition), sales of some energy effitithnologies have significantly increased
from 2005 (the year before the campaign):

Type of technology

2006 sales
increase (%)

2007 sales
increase (%)

2008 sales
increase (%)

CFLs 30 56 40
Heat regulation valves 15 15 15
Windows with low-energy 30 25 25
glass

Gas boilers, conventional 1 36 5
Gas boilers, condensating 20 65 22
Wall insulation 12 24 -9

77. The market penetration of CFLs and EE applianceshawn marked improvement.

(@) 19.5 per cent more citizens recognise informatioBrsubjects in
media (32.4-51.9 per cent);

(b) 15.1 per cent increase on energy-saving light budiagie (48-63.1 per cent);
(c) 7.8 per centincrease on usage of A-category hqpkaaces (22>29.8 per cent);
(d) 10.9 per cent increase on usage of windows withdaylass (14-8-25.7 per cent).

E. Strengths

78. The campaign is strategically designed (for anahttiree-year period) with a good mix of
creative tools (leaflets, brochure like this on@,s@cond video clips screened on national (and
local) TV; radio clips, billboards) and public retats activities across the media. It is
nationwide, visible and recognizable, and reacHasge number of peoples. Distribution of the
brochure via insertion in all national daily newgeeris a powerful way of reaching a large
number of people.



ECE/AC.25/2009/5
Page 15

F. Weaknesses and risks
79. ltis difficult to measure how many of distributbobchures were actually read or studied
and if the recommendations are being implementeseder, it is possible to measure the
effects of the campaign indirectly, e.g. through keisurveys where trends and changes in
behaviour can be observed.

G. Conditions for successful replication

80. The replication should not be an isolated publaratbut part of a strategically planned
campaign.

H. Advantages

81. The initiative provides people with information agducates them on concrete actions they
can take to reduce emissions.

l. Partners/stakeholders involved
82. The One-Ton C@Challenge booklet was jointly developed by UNDFR, Energy
Efficiency and Environmental Protection Fund, thmistry of Environmental Protection,
Physical Planning and Construction and the Minisfrigconomy, Labour and Entrepreneurship.

J. Learners

83. Everyone who saw the booklet, newspapers, the tegledc. The booklet is available
online at: www.ee.undp.hr/images/stories/brosuos/.pf.

K. Timing, budget and funding sources
84. Implemented in 2007, the project budget ($90,000) eafinanced by the Energy
Efficiency and Environmental Protection Fund, thenigliry of Environmental Protection,
Physical Planning and Construction, the Ministrfggbnomy, Labour and Entrepreneurship,
and UNDP-GEF EE Project Croatia.
L. Contact information

85. Sandra Magajne, Sandra Vlasic, UNDP Crdatia

VI. DANISH CLIMATE CAMPAIGN: ONE TON LESS (DENMARK)

A. Main objectives

12 e_mail: energetska.efikasnost@undp.org
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86. The aim is for many people to make an emission temtupledge at the website, telling

how much CQthey will save by changing everyday habits. Thiaghieved by informing

people at work or when shopping, in school, watghelevision or at home. The message is
supported by the partners, who in return get tonfeemation materials, knowledge and ideas of
the Danish Energy Agency and its affiliates.

B. Methods/approaches

87. Standard campaign approach; website, outreachtegi\partnerships with companies,
NGOs, local authorities, campaign toolbox for pargn(information folders and roll ups,
balloons, posters, photo exhibition, ready madelastfor local media), focus on local media
due to small media budget, funding for NGO actatidistinct campaign landmark (an 11-m-
high globe).

C. Evaluation

88. Midpoint evaluation after six months in October 20W/ill be evaluated again in winter
2009/2010.

D. Results

89. Thirty-one per cent of the population recognizesl¢tbmpaign logo and could explain the
campaign message.

E. Strengths

90. The diverse and engaged partners who bring ounht#ssage of the campaign. The timing
of the campaign just as climate change became lecpancern. The C@calculator and
reduction pledge concept, which makes,@@d emission reductions easily comprehensible for
everyday people. The very visible campaign landnfank11-m-high globe, illustrating 1 ton of
CO,) enabled people to relate to the campaign’s message

F. Weaknesses and risks
91. The campaign passed on very little new knowledgeetuple. A cornerstone of the
campaign is a collection of concrete good advicedlp people lower energy consumption and
CO, emissions. This advice was mostly well-known anvd key. The campaign was therefore
strengthened in 2009 with a focus on more advatedthologies to reduce household energy
consumption (e.g. solar power, heat pumps, ingugti

G. Problems encountered

92. More effective engagement of partners is needed.
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H. Conditions for successful replication

93. An extensive and active list of partners is impatitas are interesting campaign activities
targeted to different groups and a good toolboxp#otners to be inspired by and to relate their
own activities to.

l. Advantages

94. The campaign has now run or 2-and-a-half yearshasdnanaged to renew its area of focus
and attracts new partners and media attentioms tctivities. The campaign has managed to
address a variety of target groups. By means aheeships and good communication strategies
the campaign message has been spread at a vecpé&sivto the campaign budget.

J. Partners/stakeholders involved

95. Dong Energy A/S (a Danish energy company) was engégeugh the Colleague Initiative
in the summer 2008 and established goals of emissexuction pledges for their employees.
They made an internal campaign using One Ton L@$&) material and website as a
communication platform and inspiration. Will regubtentially 7,000 people.

96. Coca Cola: Through 25 million bottle labels and adbmok application, Coca Cola helped
reach teenagers, normally a hard-to-reach audiééabels and on Facebook, teenagers are
encouraged to calculate their personab@@issions and to make pledges to reduce them.

97. Danish Radio: Advice and inspiration for familiedite more CQ-friendly was presented
on national television in winter 2008. The TV sergevoted much attention to the campaign and
message, during prime time.

98. Roskilde Festival: the world-renowned music festivat had climate as its theme from
2007 on. In 2008 it used low-energy bulbs, and @B720TL material was used to teach the
festivalgoers about climate change and the persespbnsibility.

99. COORP (a Danish retail chain): Relayed campaign messagl million households
through advertising and via in-store brochures @osters, inspiring everyday people to shop in
a more climate-friendly way.

100. Danish public transportation Agency, Peugeot, Dafisouts Organization and several
Danish municipalities.

101. Freeze campaign: pupils from secondary and primargas were involved in a four hour
SMS text-message competition. Idea launched bgdhgaign staff, but developed by Danish
Science Corporation as a partner. Pupils in teamgeted using their mobile phone in search of
answers to climate knowledge questions, made fhen©TL material. The interactive campaign
was regarded as the “best attempt so far at agphyiobile phones for learning” by the Danish e-
learning center.
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102. Climates: students in 45 Danish upper secondaryoschasses were asked to check
background knowledge on climate change, calcule personal emissions and create teaching
materials for use by students from other schools.idée also launched by the campaign staff,
but developed by Danish Science Corporation astagra The competition was developed by
Danish Science Corporation for the OTL campaign.

K. Learners

103. The Danish people. At a midpoint evaluation, moentBO per cent of the Danish
population recognized the campaign logo and ccetlelithe message of the campaign.

L. Timing and funding
104. Funded by the Danish Government as well as onerrbaginess sponsor, the campaign
started in March 2007, originally for two years{ lmas subsequently prolonged to the end
of 2009 due to COP-15 of UNFCCC, in Copenhagddanember 2009.

M. Contact information:

105. Mette Vingaard, Danish Energy Agency

VILI. BOUSSOLE: CORPORATE TRAVEL PLAN (FRANCE)
A. Main objectives
106. To reduce polluting emissions from Air France staffnmuting to and from work
B. Methods/approaches
107. Participatory method involving company personngiogramme take-up. The programme
was cascaded and communicated by on-site coordsn@taleploy the programme to staff as
closely as possible. The company participated in imgetvith stakeholders for updates on
progress and feedback.

C. Evaluation

108. The travel plan is currently being deployed and el evaluated both by the company and
agencies responsible for regulating the plan irgtieater Paris area.

D. Results

109. Average reduction in CO2 emissions following at@mce at Sustainable Driving course is
0.4 tons of CO2. Some 1,400 people have signed thetoar-pooling website. A plan to build
“hot-desking” offices is currently being implemedié\n intranet site is available for staff
(around 1,600 visits per month) with12, forums.
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E. Strengths
110. Staff expectations are high.
F. Weaknesses and risks
111. Without regular communication, the project couldiddy go into hibernation.
G. Problems encountered

112. Staff find it difficult to leave their cars at horaed switch to other means of transport,
notably staff on staggered working hours.

H. Advantages

113. The initiative:

(@) Provides staff with viable alternatives toveting alone to work by car;

(b) Promotes thinking differently about local peliansport, and working
differently;

(c) Empowers staff and boosts workforce solidarity;

(d) Ensures compliance with the law;

(e) In the context of corporate social respongipilielps the company set an

example in terms of sustainable development.
l. Partners/stakeholders involved

114. The French Environment and Energy Management AgeRiDiEME) helps companies

and government departments to implement their catpdravel plans. The French Regional
Department for Industry, Research and the Enviroani{i2RIRE) is responsible for ensuring
compliance with the Air Quality Act. French regibpénning agencies act with respect to their
public transport and planning policies. Public sfaort authorities (SNCF, RATP, Veolia,
Keolis.) are involved through their transport iaiives. Companies are involved in implementing
corporate travel plans (feedback), as are employkesto their ability to reduce personal
vehicle use for commuting

J. Learners
115. Air France employees.
K. Timing

116. December 2007 onwards.
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L. Contact information

117. Thierry Gaultier, Air France, Palfs

VIII. “CARBON DIOXIDE LIGHT”: CALCULATING AND COMMUNICATIN G
THE IMPACT OF INDIVIDUAL URBAN TRAVEL (FRANCE)

A. Main objectives

118. To help local authorities develop an understandirtge environmental footprint and
analyse the best sustainable urban developmengeéurtransport and public transport using
the Eco-Efficient Travél” indicator (EETI).

119. Since 2006, Veolia Transport has been employinglEETis method of calculation
endorsed by Ernst & Young entails assessing (pesgayer) the public transportation compared
with use of private cars. The parameters are theleddCQ, atmospheric pollution, private car
use, litres of fuel not consumed, financial advgesato the passenger, etc.

120. To educate the greatest number of persons abouadtelichange and the environmental
impacts of different forms of mobility, Veolia Trapmort proposed deploying EETI on its
networks. An educational communications kit, Ke&p, Cight, launched on the World
Environment Day (5 June, 2008), facilitates theuditbn of results, especially locally.

121. This initiative was recognized by the United Nasdgnvironment Programme (UNEP)
Sustainable Mobility programme. UNEP makes refezdndt in the Climate Neutral Portal for
diffusing best practices. By making the impact atlejourney transparent using the Eco-
Efficient Travel indicator, Veolia aligns publiatnsport with respect for the environment,
economic impact, quality of life and public healteolia Transport is the first private operator
to make this information available in such detat scale.

122. The tram network in Dublin (LUAS) was the first tmploy the Stay C@Light campaign.
B. Methods/approaches

123. The results from EETI allow a deeper understandfripeenvironmental footprint, the
best options for sustainable urban developmentt@dentral role public transport can provide.

124. The educational communications kit enables pubdisisults of calculations using various
media: an eco-calculator on the transportatioresystebsite, eco-calculations on the system’s
display screens, posters in vehicles and statardeco-calculations on tickets and schedules.
The aim is to build passenger awareness of thedtamd their travel habits and the benefits of
public transportation.

13 email: thgaultier@airfrance. fr
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C. Evaluation
125. EETI provides results and information used by tle®ha Environment group. Evaluation
follows defined methodological principles. The conmcations campaign continues to be
evaluated, and transfer to other cities continues.
D. Results
126. In 2008, independent analysis was carried out 08 Pér cent of all journeys made and 77
per cent of network km operated by Veolia Transgtmally. With the equivalent of 4.1 million
tons of CQ avoided, an average of 2.01 M tonnes lesg fi@n private car journeys is gained
across all calculations. The public communicaticaaspaign is measured indirectly through
passenger numbers; although this is not the orlpffdo influence these figures.
E. Strengths
127. Independently certified by Ernst & Young. Recogudiby UNEP.
F. Weaknesses and risks
128. Evaluation of communications campaign and transfenultiple cities
G. Advantages
129. Visibility of the EETI calculations helps to advartcansport, with local authorities, by
demonstrating the transport network’s respectterenvironment its economic contribution, and
its positive effects on quality of life and pubhiealth.
H. Partners/stakeholders involved
130. Veolia Environment, local authorities.

l. Learners

131. Public transport users, but also citizens of tiyg@ncerned, regardless of their current
mobility patterns, are the targets of the Q@ht.

J. Timing and funding

132. EETI was created in 2006. GQight was launched on 5 June 2008, as was deplayofien
the Dublin tram network..

K. Contact information

133. Alec Walker-Love, Veolia Environmetit

14 email: Alec.Walkerlove @veolia.com
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IX. WEB PORTAL ON CONSUMER EDUCATION (GERMANY)
A. Description

134. The German UNESCO Commission’s National Committedlfe United Nations Decade
of ESD awards the title of “Official German Projecif the UN Decade” to high-quality and
innovative educational activities. An outstandixgmple is the Web portal on consumer
educatio. The portal provides teaching and learning maséeiad background information for
schools and adult education on sustainability treermensumer issues such as climate change,
water, organic food, media privacy and securityéss and financial competence such as debt
prevention. The platform offers teaching unitsgosmoting consumer competency and more
sustainable lifestyles, in particular to educatord adult learning institutions. The concept is
based on responsible consumers willing and abtersider the social, economic and ecological
consequences of their behaviours and to assumen@bpity. The website is continuously
being expanded. It also features articles by egpertline courses, short tests, news, dates of
interest and a section called Brennpunkte (Hot $potgering topical and more complex issues.
To establish even closer connections with the Decadicles and teaching units related to its
annual Decade themes are published

135. . Teaching units on the annual focus topic are ldgeel. The selection of topics
specifically for those learning German as a sedanguage is new. Some teaching materials
dealing with sustainable consumption already dristhis target group (e.g. procurement of
healthy children’s gear, or healthy organic fod€é)rthermore, teaching material on "Climate
Change" and "Saving Energy in Your Home" will besteal for those working with migrants.

B. Main objectives

136. The portal’s main objective is to provide teacheith materials on issues like sustainable
development, sustainable consumption, media amaadial competence, health and nutrition.

C. Methods/approaches
137. The portal is an accessible, thematically structwalection of existing and newly
developed teaching and learning materials. It glesia broad range of methods for all formal
and non-formal learning settings. Handouts withedéht teaching methods are provided for
small and large groups.

D. Evaluation

138. As one of Germany'’s Official Decade Projects, theg is evaluated in the terms of
official German contribution to the Decade.

13 \www.verbraucherbildung.de
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E. Strengths
139. The portal gives background information and teagiraterial on subjects that cannot be
found elsewhere. It is an important tool to measheegoublic awareness on sustainable
consumption and production issues, especiallyarctintext of climate change.
F. Weaknesses and risks
140. Scarce resources make it difficult to present nelteaccessibly.
G. Conditions for successful replication
141. Specific quality teaching and learning materialsthe available.
H. Advantages
142. The portal supplies some niche material unavailalsewhere. It reacts quickly to needs
whereas the educational system tends to changeskenly. It works independently from
industry or commercial companies.
l. Learners
143. School and adult education teachers, as well teaahers of migrant adults. Learners
taught by these teachers: student and adult.
J. Timing and funding
144. Launched in 2003, re-launched in 2004/05, undergexiension. The Federation of
German Consumer Organizations is funded by thergENgnistry of Food, Agriculture and
Consumer Protection, with an annual budget of €4D,f20 the portal.

K. Contact information

145. Irina Mareske, Federation of German Consumer Orgdions®

X. THE SILK NETWORK (GREECE)
A. Description

146. The Silk Network, “founded in 2008, aims to promote gpoattices for sustainable
development to change attitudes and behaviourditikesustainable development with
environmental protection. The Environmental EdwatCentre of Soufli is a centre of
sericulture in Greece. The needs to preserve alil@ritage, to tap local history led to the
foundation of the network.

16 e-mail: info@vzbv.de



ECE/AC.25/2009/5
Page 24

147. The network is seeking evidence of the historic Bitkite by creating a “silk project” that
encompass the Greek mainland, Europe and AsiaMimgphational and international
institutions, schools and organizations.

B. Main objectives
148. The main objectives include:

(@) Understanding silk as a sustainable developmentmod

(b) Developing positive behaviours and attitudes, to eoresthe traditional techniques
that do not harm the environment;

(c) Discovering ways to recycle by breeding silkworms;

(d) Learning about the history of silk;

(e) Appreciating the industrial heritage of silk;

(H Giving new perspectives to sericulture;

(g) Promoting competences through the network;

(h) Raising local awareness of sericulture and ESD;

(i) Providing a platform for students, teachers arndwgitm breeders;

() Promoting new technologies such as web applicaodsdistance learning;
(k) Emphasizing the economic and environmental valiglkaf

C. Methods/approaches
149. The project methodology includes:

(@) Educational programmes on the environment (3—4 daysjjse awareness and
train the students. This includes a Silkworm Fedt{t0 days) involving primary schools;

(b) Student conferences on silk;
(c) Training seminars for student teachers;
(d) Printed and audiovisual materials in Greek andngligh;

(e) Projects by the participating schools and theispn¢ation during a student
conference;

) Publications and communication through Web plat®end discussion forums;
(9) Downloadable material on sericulture and teachusgasnable development;
(h) Genetic material for participating schools to pi@esericulture;

(1) Photo exhibitions and exhibitions on sericulture;

() Communication and feedback, with evaluation shesdsgaestionnaires.



ECE/AC.25/2009/5
Page 25

D. Evaluation

150. “Silk” was evaluated by the 300 students and théeachers who participated, using a
questionnaire.

E. Results

151. Results have been encouraging. Most students acdldetesawish the programme to
continue, particularly the architectural and cudtielements. Specific interest was shown for the
possible professional applications through Eurog@agrammes of innovation. Students
appreciated the excellent recycling system, as ageflilk’s aesthetic and artistic dimensions.

F. Strengths

152. The network developed considerable momentum. Tkenpial double increase from 40
initially participating schools would have occuriédot for the strict participation criteria sef b
the Soufli Environmental Education Centre. The meknprovided much quality audiovisual,
electronic and online materials to participatingosih.

G. Weaknesses and risks

153. The biggest challenge is that many regions in Grdea®ot have sericulture. People are
also not well informed, and the authorities lackrappate strategies.

H. Problems encountered
154. Cooperation with foreign schools and institutioas been problematic..
l. Advantages

155. The network can:
(a) Take advantage of regional cultural and industrgaithge;;
(b) Improve the social and economic place of women;
(c) Inspire young people to appreciate culture and déicwhomic alternatives
(d) Change attitudes and behaviours to sustainable @@weint and the environment;

(e) Empower students to take up initiatives, developcadithinking and confront
economic and social problems;

(H Improve teachers’ knowledge of sericulture andrtbentribution to sustainable
development;

(g) Make teachers capable of taking up a leading roleSD.
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J. Partners/stakeholders involved

156. The Environmental Education Centres of Acrata,&€lhlamata, Kissavos-Mavrovounio,
Omiroupoli. TheMinistry of National Education and Religious Affaifghe prefectures of Evros,
Trikala, west Salonica, east Attica and Pella. Theeum in Soufli. Democritus University of
Thrace and Agricultural University of Athens. Nat&d Agricultural Research Foundation.
Sericulture Experiment Station in Bulgaria. Silk 8&um in Soufli. Silk Art Museum in Soufli.
The Embassies of China, India and Japan, the Catesod France. Municipal Enterprise of
Sericulture of Soufli. Silkworm Breeders Union BaltCaspian Silk Organization. Scientific
partners from Denmark, the United Kingdom, Maltatdhia and United States of America.

K. Learners
157. 1,250 primary and secondary students and 79 teachers.
L. Timing and funding

158. Funded by national resources and European fundsO@tnmunity Support Framework
and National Strategic Reference Framework (NSRE)§—2011).

M. Contact information

159. Mariza KouvelouMinistry of National Education and Religious Affdifs

XI.  SUMMER SCHOOL ON ENVIRONMENT AND SUSTAINABLE
DEVELOPMENT (GREECE)

A. Description

160. European Centre for Environmental Research anaimigabf Panteion University
(EKePEK) Summer Schools promote sustainable demredopand increase awareness by
providing eco-knowledge and eco-training explodimgal needs, culture and diversity. The
programme’s four stages were the following:

(@) In October 2004,EKePEK organized the first Inteivarsity Postgraduate
Summer Training Programme entitled “Environment Sndtainable Development -
International and European Politics and Economyy &ad Institutions”, funded by the General
Secretariat for Youth, held in the Evaggelistrian@ess Hall in Aliartos.

(b)  July 2007(13-22) EKePEK organized the second latéversity Postgraduate
Summer Training Programme entitled: “Environmerd &ustainable Development,
International and European Politics and Economyy &ad Institutions” in the Island of Kythira,
sponsored by Athenian Brewery S.A.

(c) July 2008 (28 June-6July) EKePEK organized thalthiter-university
Postgraduate Summer Training Programme entitletim&@e Change. Natural Resources and

' e-mail: to5sdel1@ypepth.gr
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Energy, emphasizing the Management of Coastal aneés in the Evaggelistria Congress Hall
in Aliartos, sponsored by the Institute for Youfttlte General Secretariat for Youth.

(d) July 2008 (11-20) EKePEK organized the fourth ldigsiplinary Postgraduate
Summer Training Programme entitled: “Environmert &ustainable Development. Climate
Change and Energy Management of Insular Areasd, inethe island of Kythira and financed by
the Analysis and Planning Centre of the Helleniaistry of Foreign Affairs.

B. Main objectives

161. The main objective of our Summer Schools is toaase the participants’ awareness,
understanding and commitment on sustainable dewedopby providing up to date knowledge
and training on the principles of the three pilldesvelopment approach that is, environmental
protection, social development and economic groWttus, participants gain insights and enrich
their background in the areas of climate changéemmanagement, energy and biodiversity,
getting closer to the concept of equilibrium betwé®e needs of present and future generations.

C. Methods/approaches
162. Lectures by Greek academics on International Laterhational Law of Development,
Law of the Sea, Climate Change Policy, Europeaici@gslon Environmental Protection etc.,
workshops headed by researchers from the Hellesmte€ for Marine Research and European
Union Officers.

163. Multimedia: Video and documentary projections otura resources management, natural
disasters caused by climate change, destructibiodiversity.

164. Field Visits: Sites of great historic, architeciumad environmental value such as the Holy
Sanctuary of Delphi and the Monastery of HosiosKasuin the Prefecture of Viotia, listed as
UNESCO World Heritage Monuments.

D. Evaluation

165. The initiative has been evaluated via questionsareswered by the participants of the
summer schools and included in the evaluation tegsort to our stakeholders and funders.

E. Results
166. According to the evaluation results and the feeklbamn the stakeholders involved,
EKePEK’s Summer Schools are well accepted by tleeksscientific community and the Local
communities as well. Thus, every year there areeraod more interested applicants.

F. Strengths

167. Decentralization; interaction between young anapeeienced scientists and recognized
academics, local community involvement and support.
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G. Weaknesses and risks

168. Given the summer school’s poor financial statuslandbudget, there is no regional or
international character to the school. Therefondy a limited number of participants can be
trained and educated on issues of sustainableamwent.

H. Unresolved issues

169. The facilities in the island of Kythira, where twbthe four Postgraduate Summer
Training Programmes were held, restrain the orgasito keep the number of participants
limited.

l. Conditions for successful replication

170. Ensure the necessary funding resources in ord#ifftse the initiative, so that the local
communities benefit from the knowledge and the ddddue stemming from the combination of
science, experience and practice.

J. Advantages

171. Blending of academics with young professionals a &s interacting with local societies
for the spread of knowledge and the latest scierd#dvelopments on sustainability.

K. Partners/stakeholders involved

172. The European Parliament Information Office for Gesehe European Commission
Representation in Greece, the Analysis and Planbarger of the Hellenic Ministry of Foreign
Affairs, the General Secretariat for Youth/ Minystf National Education and Religious Affairs,
the Holy Metropolis of Thebes and Levadia, the €efar Cytherean Foundation for Culture
and Environment, the Municipality of Kythira, thelt Metropolis of Kythira and Antikythira
and Sivitanidios School.

L. Learners

173. The learners are undergraduate and postgraduatenssurom Universities all over
Greece, young scientists, young and experienceauresers, local groups and local
communities (before the closure of each summeradahone day Conference is organized
inviting all local groups and local people to atteand gain exposure to focused solutions on
local environmental issues). Since 2004, approxiga@50 persons have been trained/attended
the summer schools and the Conferences.

M. Timing and funding

174. The project is running since 2004 with approximafed,000€ per seminar, funded by
Central Administration, Local Government, Privaec®r and European Funds.
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N. Contact information

175. Professor Grigoris TsaltaBuropean Centre for Environmental Research ancdhifiggi
Panteion University’.

Xll.  YOUTH FOR SUSTAINABLE DEVELOPMENT PEER EDUCATION
PROGRAMME (IRELAND)

A. Description

176. Youth Peer-Education Programme of ECO-UNESCO seekadgage and empower young
people between the ages of 15 and 18.

177. The Peer Education Programme is a youth-led ESBranome that encourages young
people to explore development, what it is, hoveliates to them, how it relates to people in the
developing world. They examine the links betweeagirtlives and those of people in the
developing world.

178. The programme encourages the Youth Peer Educatthigik more holistically, critically,
both globally and locally about sustainable develept and developing countries. The peer
education programme also encourages young peopkevedop links their local community and
groups in the developing world using the UNESCsloetwork. The programme’s 10-12-
week series of workshops includes: peer traininggpa projects, developing skills through
dramatic arts, developing communications skills

B. Main objectives

(@) To raise awareness of local and global issuedatioa to sustainability (e.g. the
Millennium Development Goals, global justice, degrhent, fair trade, increased environmental
awareness);

(b) To improve communication skills of young people;

(c) To encourage young people to think critically antidtically about their role in
global and local issues;

(d)  To inspire young people to engage with their peegarding sustainable issues;
(e) To prompt young people to complete an environmeattabn project
179. Through peer education, the project gives youngleewith the opportunity to become

peer educators. They are encouraged to carry cattaon project with their peers on any
environmental or sustainability theme.

180. A Youth for Sustainable Development Peer Educatiesddrce Pack is being developed
to document experience of ECO-UNESCO with the prnogna and to reference other good

'8 e-mail: ekepek@panteion.gr
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practices in peer education and ESD. It will aca &solkit and source of reference for other
organizations to implement their own peer ESD paiognes.

C. Methods/approaches

181. The Youth for Sustainable Development Peer Educ®i@mgramme has three distinct
phases: (1) participants get involved and learruabostainability and peer education; (2) they
get involved in the delivery of successive prograan(3) suitable candidates become involved
in a “graduates’ programme”, where their skills asmpeducators are further enhanced and put to
use in additional community projects.

182. The five key areas of ESD are knowledge, skillsspectives, values and risks.
Participants consider different aspects of SD #&nllay principles. This is facilitated through
simulation games, group work, issue tracking, ph@phs, artwork and images,
surveys/questionnaires, working with texts, disaussi brainstorming and activities like Urban
Safaris, Drum Facilitation and Outdoor Excursions.

D. Evaluation

183. The initiative is evaluated once each peer educatiogramme is complete. This consists
of evaluation focus groups with participants, ahdssessing the programme using
guestionnaires. The programme is also assessedahyeby the Programme Coordinator and
National Director. These evaluations are then facktio our primary funder, Irish Aid.

E. Results
184. The impacts of the initiative have been largelyifpos based on feedback from the
participants during focus group sessions and throutgtten evaluations in the form of
questionnaires. From these focus groups and quesii@s, adjustments and amendments are
made to better provide for participants’ needs.
F. Strengths

185. One of the main strengths of the programme isnitgueness, and the methodologies used
during facilitation. The programme is unique inldred as a peer education programme on SD.

G. Weaknesses and risks
186. The programme engages a number of different yoenglp from a broad demographic
base in Dublin, ensuring involvement of a diversaugr Accordingly, retention rates were
initially low. SD can be a difficult concept for yths to grasp; there can be an initial reluctance
to get involved.

H. Problems encountered

187. E.g. how do you to relate many of the complex isafiéD to young people in an
interactive and exciting way?
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l. Conditions for successful replication

(a) Adequate resources including funding;
(b) Ensuring the correct level of engagement, apprtgdantent;

(c) Having sufficient scope for the project (e.g. beibtgdo accommodate young
people’s development once they have completedribgramme);

(d) Providing for a multiplier effect in the particip@rpeer group(s) and local
community?

(e) Having facilitators who understand the complexitidserent in sustainability, and
who are skilled enough to motivate young people.

J. Advantages

188. Many studies have shown the benefits of peer edurcatodels. Young people develop a
more holistic mindset and discover how to think enoritically about SD. They learn about links
between their lives and those of young people endiaveloping world. The methods used are
practical and encourage sensitivity towards naamathe environment. The programme also
encourages the use of local action projects.

K. Partners/stakeholders involved
Government, schools, community organizations, tedia) intergovernmental and international
institutions, individuals, participants (any youmgrson aged 15 to18). Community stakeholders
include local community groups, youth organizaticarsd community schools.

L. Learners

189. The number of participant s was 49 (15-18-year-olds@re is also an emphasis on
ensuring that there is a diverse ethnic and cultora

M. Timing and funding

190. September 2007-September 2010, with each prograastieg 10-12 weeks. Action
projects can then take up to an additional ten hsont

191. €210,000 from Irish Aid (Department of Foreign Af& over three years, in addition to
match funding and €10,000 from Youth in Action Huhdling. Additional funding is provided
by Leargas (Department of Education and Science).

N. Contact information

192. Elaine Nevin, ECO-UNESCH,

19 e-mail: info@ecounesco.ie
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X, THE NEW ITALIAN NATIONAL PROGRAMME ON ENVIRONMENTAL
EDUCATION, INFORMATION AND TRAINING (ITALY)

A. Main objectives

193. The new ltalian National Programme on EnvironmeRtilcation, Information and
Training (INPEEIT) identifies priority actions fdne three learning processes: formal, non-
formal and informal. The strategic document (“Ot&ions and objectives for a new reference
framework programme on environmental educationegzhgtation for sustainable development”)
provides guidance for programme. It promotes SCRpatthrough education by emphasizing
individual behaviours and choices. To accomplis, ihis essential to tap the growing demand
for an improved quality of life and for the good prees and experiences in the field that proven
to be successful.

194. The document highlights the challenges of achievi@g 8ot by imposing mechanisms,
but through a gradual work of individual persuasiasing the tools of participative democracy..

195. Among the initiatives, regions and autonomous pragream to define legally the figure
of the professional operator for EE and ESD, anarg¢anize training courses for teachers and
educational authorities, and also vocational trgmmtiatives also in SCP.

B. Methods/approaches

196. The action at national level is focused on the dwation of different ESD actors and
initiatives to ensure the process’ effectivenes® aim is to promote ESD and to include its
principles in sectoral policies by reflecting theltisectoral and cross-cutting nature of ESD.

197. Te new INPEEIT is built on good cooperation betwtenltalian Ministry for the
Environment and the Ministry of Education, the oei and other local institutions. In March
2007, the State and Regions Permanent Confereoptealdthe above-mentioned strategic
document. The document defines objectives and sosrarreinforce cooperation between
central and local institutions. It also shares defines the roles and responsibilities of everyone
in addressing formal, non formal and informal |l@agrprocesses in a lifelong life perspective. In
particular, it calls for action to support implematiin of the UNECE Strategy as a contribution
to the Decade on ESD.

198. The document separates the priority actions oretleneels (national, interregional,
regional), taking into account the three learningcpsses (formal, non formal and informal) and
defining specific actions for each one of them.

C. Evaluation

199. The evaluation process is ongoing, and will belabée at the end of the three-year
framework programme.
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D. Results
200. Evaluation will be available at the end of 2009.
E. Conditions for successful replication

201. The most relevant condition for a successful regilon of the new INPEEIT programme is
the establishment of an institutional mechanisnmabégpof ensuring inter-institutional
cooperation and dialogue. To ensure coherenceetprtitess and valuable results, it is essential
to create the appropriate conditions for develogiyriergies between the different actors; these
should be built on a common understanding and dreakegsion of the national ESD process and
objectives. It is crucial to involve a wide randestakeholders, including in particular the private
sector, NGOs and the media.

F. Advantages

202. The new INPEEIT is a method of State interventioR8D that supports a participative
process and promotes a strong consistency betwakanvironmental-social needs and contexts
of local territories. The new INPEEIT is an innavatmodel of governance and a replicable,
multilevel instrument, which ensures coordinatadmventions and focused action in different
areas, ranging from the promotion of sustainabfesamption to citizenship education.

G. Educational/learning setting and level

203. For formal education:
(@) Training teachers, schools and educational authsriti ESD and sustainability;
(b) Research-action of students to increase awarenddsaaning;
(c) Managing schools according to sustainability cragri
(d) Promotion of a cross-cutting curricula for ESD
(e) Defining higher level educational and promotingegash in sustainability
(H  Defining vocational training linked to skills andrapetences in SD

204. Non-formal education

The new INPEEIT strengthens the relationship wottal authorities and other actors (e.g.
environmental organizations, museums, agenciesatiohal parks, and sports and recreational
organizations) who operate non formal educatioouth a network of structures and
educational offers targeted both at youth and adult

205. Informal education
(@8 The new INPEEIT supports initiatives and actiomsed at increasing awareness

and access to information on aspects linked to@Dnaore generally to the quality of life, by
e.g. communication campaigns and creating informabolkits.
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(b) The aim is to set up actions/initiatives involvitifferent sectors (e.g. consumer
organizations and Third Sector Forums, the orgaioizaf small- and medium-sized enterprises,
the National Electric Company, CONAI National Pagikg Consortium, etc,) that are directly
involved SCP and ESD.

H. Partners/stakeholders involved

206. The Italian Ministry for the Environment, Land a8da, 19 Italian regions and two
autonomous Provinces.

207. Implementing authorities are municipalities, EE cesitnational and regional parks,
universities, and regional agencies for environ@lgortotection.

l. Learners

208. The nationwide target groups are public administsatstudents, teachers, educators and
citizens.

J. Timing and funding
209. INPEEIT is co-financed by the National SD Fund2007-2009. The allocation of funds
from the National SD Fund for 2007 totaled €6 millid he allocation of funds from the regions
can be estimated at the end of the three-yeargefithe framework programme.

K. Contact information:

210. Paolo Soprano, Italian Ministry for the Environmemnd and S&i4

XIV. THE CARGOHOPPER (NETHERLANDS)
A. Description
211. The Cargohopper is an initiative of the companyiHbensport in Utrecht. The
municipality of Utrecht uses the Cargohopper ireitssting transport system for inner-city
Utrecht.
B. Main objectives
212. The inner city of Utrecht has the same problem asyhther city centres in the world:
how to provide shops, pubs and restaurants withocarthout blocking roads, causing traffic

jams, adding exhaust fumes and bothering the ces®and tourists with big ugly trucks.

213. The Cargohopper is an electrically/solar poweréents narrow build “road train” that
distributes shop cargo more effectively and effiigthan any other inner city system. It is

% email: soprano.paolo@minambiente.it
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designed for delivering packages (not pallets)iarable to do the work of 5-8 regular
(European sized) vans. Once empty, it collects drioas, paper and empty packaging from
shops for recycling, so it never runs empty. In Wy, Cargohopper removes up to 100,000 van
km from the inner-city streets and saves approxiin&@ tons of CQ on an annual basis.

C. Evaluation
214. The initiative has not as yet been evaluated, Hriptlots are being closely monitored.

D. Results

215. There is a lot of demand of information about tlegdhopper from other cities, in the
Netherlands as well as abroad.

E. Strengths

216. Cargohopper is practical and sustainable, has meiss®ns and is allowed in the inner
city at any time and any place.

F. Weaknesses and risks
217. A little more logistic planning is necessary
G. Advantages

218. Itis a practical innovation with benefits for a tdtdifferent sectors: shop owners, the
tourist sector and people who live and work initiveer city.

H. Educational/learning setting and level

219. Formal education: Universities and research inststare consulted about the use of solar-
panels. Students take part in the pilots. The Gargper requires a license for a moped or
scooter, meaning 16-year-olds drive them. (to daiwvar in the Netherlands, you have to be 18
years old). For 16-18 year olds, it is a great walgarn (by doing).

220. Non-formal education: Learners are in the transaod logistics courses of the cities that
use the Cargohopper.

221. Informal education: Hoek transport, the company tlesigned the Cargohopper, has an
impressive range of visitors, national as wellrasnfabroad who come for an excursion to learn
about it. At the international conference, Global K&mge 2009 (held in July 2009 in Utrecht),
the Cargohopper was used to demonstrate climateah@wner-city transport. Tourists that visit
the city as well as inhabitants come in contachhe Cargohopper and see its benefits. This
learning could be intensified by educational maieriAt the moment, this is not the case.
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l. Partners/stakeholders involved
Technische Unie and other research institutesa@hied in developing the solar panels. The
Province of Utrecht financed the development ofGlaegohopper, especially the aspect of
making the Cargohopper independent of fossil fuBh& Province sponsored the study of and
pilots with solar-driven Cargohoppers.

J. Learners

222. The transport and logistics community in the Nd#reds and abroad, and the engineers
working on making solar technology more practical awmrkable. The shop and restaurant
owners, as they use the services of the Cargohoather traditional suppliers.

K. Timing

223. The first Cargohopper was launched on 22 April 200¢h a pilot with a solar-driven
Cargohopper planned for August 2009.

L. Contact information:

224. Machtelijn Brummel, SenterNovem, Learning for Sirsthle Developmeft.
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21 e-mail: M.brummel@senternovem.nl



